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Table |. Basic components of inclusive education

Inclusive education is in place when each of these five features occurs on an ongoing,

daily basis.

I. Heterogeneous Grouping All students are educated together in groups where the
number of those with and without disabilities approximates the natural proportion.
The premise is that “students develop most when in the physical, social, emotion-
al, and intellectual presence of nonhandicapped persons in reasonable approxima-
tions to the natural proportions” (Brown et al.,, 1983, p. 17).Thus, in a class of 25
students, perhaps there is one student with significant disabilities, a couple of oth-
ers with less significant disabilities, and many students without identified disabilities
working at various levels.

2. A Sense of Belonging to a Group  All students are considered members of the class
rather than visitors, guests, or outsiders. Within these groups, students who have
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Table 2. Approaches to educating students with diverse characteristics

Traditional approaches Inclusion-oriented alternatives
The teacher is the instructional leader. Collaborative teams share leadership.
Students learn from teachers, and Students and teachers learn from each
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OSBORN-PARNES CREATIVE PROBLEM SOLV-
ING AS A METHOD FOR INCLUDING STU-
DENTS WITH DIVERSE NEEDS IN THE
CLASSROOM
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STAGES OF THE OSBORN-PARNES
CREATIVE PROBLEM-SOLVING PROCESS
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It rotl m3oling roc 33( .g, Eb «l & St nish, 1985), 1 33 com-
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Heterogeneous Grouping and
Inclusion-Oriented Education: A Prime
Opportunity to Engage Creative Processes
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rthrthn trmninwhihhwysst nts n  nszcnt r -
¢t n 3 ort .For ol m3pol rzwith nind 3 c ton
osr nt ton, 1¢c mntinth ol sywoomorxt ntywith wi {y gr
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omot cltr ogcr titysoth tgt nty nt Wy nty n
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ik to 03.Th ollowing r 3om 3tr t g sth tcl sgoomt c r3
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In ol 3t ntyinm kng:m ort ntingte cton |  cyong
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tmoz h r inwhidhhthiri 3+ wlcom n ct on

Cr t o ot it 30r3t ntitoxz th tth + cnt mor th non
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sght nsw rto ny rotl mor ston
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~om d oth

Issues in Peer-Supported Problem Solving
3¢ 3 th roll mwolingstr tg 3 3t inthish tr ngg
dil r nin rotl w 30l ing ©Or rconcrng ry Wt rgr to
wh th rh ingcl 33t 3 0c 30n iclrgt nt nncagely
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@ n sghtyogth tini i LS hconcengtho 1 1w yslt con-
T r 300 3y P 3 ort obl mplingcnkb oW rg
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n ignty r obxr .S dacly, ctorzho 1l b 3+ to

Ott in parental consent n r0 33 0N

Obtin student consent (Disc s3in » t th oxyblty o r-
3 ort  roll mypolingwithth st ntwhowllt th oc z0x

izc 33on n 3 kg Ebck n 0 b or roc ing For
st ntywith comm nic tonch i ng 3y x lor rO 30byr -
ton l str t @ 3 n g nt t od zto temn thir

int r gtinin oling ryn | nning roc 3z %)

R 3 ctst nty privacy and confidentiality n 3 (For 3o 3t  nty
th ty ox rzon Lnormtonth tmyt » 1 n 3 in
ol myplingwithcl ssimt ymy b nonthr t nng or oth «
st ntyth 3 m inormtonmy b cong « xtr m y 3 ng-
t n # t.)

3 CPS & tonyr 3 cte ywithothercl s3m mb ryr g« | 3304
wh th rth yh iy bty Thig st thh sth  roc 33 3 gen-
eral cl zxoomtool Or r3gng sy Ung s n bilingc 33

comip i ty.

CPS Variation 1:

“One-Minute Ildea-Finding,” or “Ask the Kids”
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h  th t dir skth st ntzyorthics 3 gngth st 3 «-
gnt nTH 4 Itige ek H how mny xc U nts st ntz
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1 1’13 , n r st prﬂ’l ird 3
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Figure |. (continued)
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(continued)

Figure 3. CPS Impact Evaluation. (From Giangreco, M.F. [1993]. Using creative problem-
solving methods to include students with severe disabilities in general education class-
room activities. Journal of Educational and Psychological Consultation, 4, 131—132; reprinted
by permission of Lawrence Erlbaum Associates.)
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Figure 3. (continued)
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