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Transdisciplinary Teamwork and
Integrated Therapy: Clarifying The
Misconceptions
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The provision of transdisciplinary and integrated therapy services for students with
severe disabilities in educational settings has been widely discussed in practice and in
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-are those identified as instructional priorities. For an occa- 6. Does it reflect student and family priorities and pref-
sional learner with severe disabilities who makes progress erences?
very quickly or whose needs are very complex, a therapist 7. Does it address important health and/or safety needs?
may choose to keep assessment information on additional Even when making decisions based on these criteria, how-
selectedf problemslor need;. ]o(;nt range of(jmgt:on n'ZIea?ure— ever, team members must recognize that it is impossible to
ments, for example, may be documented bi-weeily ot 2 address every need presented by a student with numerous
learner at risk for hip dislocation. For many students with and complex needs
severe q:sabllltles, every three years (when acompreh_enswe IEP goals and objectives should reflect the combined
; evaluatign {s, required by law) is a reasonable period at environment-referenced and discipline-referenced ap-
e —————— - SRy - |
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It is impossible to provide mtegrated therapy serwces on” component with retained accountability. The therapist
done nnt releage evalyation skills, accountability, or respon-
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