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In the early 1980s, when I first heard about efforts to in-
clude students with moderate and severe disabilities
within general education classrooms, I must admit I was

somewhat skeptical. I wondered how the educational needs
of the students in my own special education class, who had
labels such as autism, deaf-blindness, severe mental retarda-
tion, and multiple disabilities, could be appropriately ad-
dressed within a general education classroom. I knew it
wouldn’t be enough merely to have students physically pres-
ent in a classroom, separated within the class, or program-
matically isolated from their peers.

Over the next few years I had opportunities to help de-
velop inclusive educational opportunities for students with
disabilities by working collaboratively with other team
members (e.g., parents, general educators, related services
staff, paraprofessionals). Despite the initial apprehensions
of some school staff, once people got to know their new
student with disabilities and designed appropriately indi-
vidualized curriculum and instruction, they usually felt
positive about the situation. Equally as important, many
teachers came to realize that the steps they had taken to en-
sure educational integrity and appropriate inclusion of the
student with disabilities (e.g., collaborative teamwork, ac-
tivity-based learning, cooperative experiences, data-based
instruction, creative problem solving, peer-to-peer sup-
ports) were also applicable for meeting the widely differing
educational needs of students without disability labels.
Qualified general education teachers with inclusive atti-
tudes and appropriate supports found that they could suc-
cessfully teach students with disabilities, in part because
the basic principles of teaching and learning are the same
whether a student has a disability label or not.

In recent years the term inclusive education has been a
source of some controversy. Sometimes people’s concerns
about inclusive education are based on speculation rather
than actual experiences with inclusion. Other times their
concerns are less about inclusion than about the process of
change. Often they had been exposed to something labeled
“inclusive education” when it wasn’t. Some of these well-
intentioned but mislabeled situations were only partial im-
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