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learn. Ordinary classrooms have hccn rearranged to create a new edu­
cational experience that seeks the extraordinary in each member of 
the classroom community. 

This chapter offers perspectives hascd on a review of literature of 
selected educational issues and the author's work in schools with 
people who arc striving toward full inclusion, hereafter referred to as 
inclusion oriented. The term inclusion oriented is offered not as a 
descriptor of programs that arc necessarily fully inclusive at the 
moment or models to be emulated and exactly replicated. Rather, 
inclusion-oriented people seek to cstahlish an inclusionary ethic that 
welcomes all children into their local schools and simultaneously 
pursues a range of individually meaningful learning outcomes 
through effective instructional practices. The purpose here is into h(school7f 0 >>BDC 
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cal level, and promoted inclusion-oriented activities by collaborating 
with members of the school community. 

The nature and quality of education is primarily dependent upon 
people. People who work in inclusion-oriented schools seem to ap­
proach the challenges of school restructuring with optimism. Th~se 
individuals are problem solvers who focus on how to make educatton 
better for all students rather than on enumerating a myriad of reasons 
for inaction. Making an attempt at a task, whether successful or not, 
is admirable. Hearing someone say, "Well, at least she tried," sug­
gests that while trying and succeeding may be most valued, trying 
and only partially succeeding or even failing is more highly valued 
than not trying at all. Regardless of the level of perceived success, 
inclusion-oriented advocates actively try to improve education for 
all students. 

Inclusion-oriented personnel tend to be flexible and individual­
ize their approaches to both students and colleagues. They tend to 
reject highly standardized approaches to curriculum and instruction 
where students with particular characteristics arc offered educational 
"one size fits all" programs. Their willingness to learn, ability to crit­
ically self-evaluate, and propensity for action have led to constructive 
school improvement. The presence of inclusion-oriented people can, 
and usually does, positively affect the status of inclusion and curricu­
lum in schools. 

INFLUENCE OF SOCIETAL AND 
EDUCATIONAL TRENDS ON CURRICULUM 

Societal Trends 
As social institutions, schools cannot be fully understood outside the 
context of societal and cultural 

,0ySuences. 
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"effective schools" (Bickel &. Bickel, 1986; Lezotte, 19891 and "se­
lected best practices" (Fox &. Williams, 1990) W h . 5  3 5 6  l i a r e m o v  8 8 1 0 8   T c  1 4 8 1 2 
 0 i l  7 m s ,  l i 1 . 6 9 3 5 6  5 6  



246 Giangn:co 

inclusion of all students, their compatibility with inclusion-oriented 
restructuring suggests that many general and special educators are 
pursuing similar approache·s to educational improvement. This prop­
osition provides encouragement that parallel systems of education 
!general and special! can be merged to provide appropriate education 
to students without the need to label, sort, and separate. 

CHAU.EN~ AND OPPORTUNITIF.S 
FACING INCLUSION-ORIENTED SCHOOLS 

Curricular Relevance 
Ensuring the relevance of curricular content is a challenge that will 
continually face schools since it is determined, in part, by the ever­
changing characteristics of the environment and culture, as well as 
the needs and perceptions of consumers. While climate, culture, pop­
ulation, technology, and economy vary from one place to another, 
certain broad goals of education remain relevant across time and set­
tings. Some goals of inclusion-oriented curriculum that can be ac­
tualized individually for students with varying characteristics and 
needs jDewey, 1897; Goodlad, 1979; Minnesota State Board of Educa­
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for all students, 2) matching instructional practices to 
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In his summary article on integrating innovations, Guskcy 
11990) offers five guidelines to assist school leaders in their efforts to 
synthesize various innovations within the context of overall school 
improvement plans: 

l. All innovative strategics in the improvement program should 
share common goals and premises. 

2. No single innovative strategy can do everything. 
3. The innovative strategics in the improvement program should 

complement each other. 
4. All innovative strategics need to he adapted to individual class­

strategics 
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dren should learn. Once that is accomplished in at least an initial way 
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